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Abstract 
The three-staged cluster sampling included students from seven mainstream schools and the Strengths and Difficulties 
Questionnaire was completed for 1625 students for 11 to 16 years. A total of 174 of boys and girls were classified as adolescents 
with different behavior problems. Measured with Expected Participation in Political Activities differences in attitudes towards 
future political participation between adolescents with and without behavioral problems was revealed. Results indicated that 
students with problems, irrespective of the type of problem, evaluated more highly protest as a component of their future political 
participation and students without problems emphasized more political rights and voluntary activities. 
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1. Introduction 
Inclusion through active participation is the core of educational policy, especially in the area of citizenship 
education. Studies in political socialization of youth often raise the issues of balance between political and civic 
participation (e.g. Pancer, Pratt, Hunsberger  & Alisat, 2007). In previous studies (Rückinger et al., 2010; Vieno, 
Narion, Perkens & Santinello, 2007) links between youth civic participation and their behavior problems (bullying, 
physical fighting, and alcohol and tobacco use) have studied, but there is no research examining links between 
expected participation in youth political activities and their different behavioral problems. 
This paper analyzes the potential effect of the different types of behaviour problems on adolescents’ expected 
political participation, answering to the research question: Whether or not connection with different types 
(emotional, conduct, hyperactivity, peer and prosocial) of problems contribute to the young peoples’ attitudes 
towards their future political participation? 
The aim of the paper is to identify differences between adolescents with specific behavior problems and without 
behavior problems in expected political participation through an analysis of four aspects of citizenship: political 
obligations, political rights, voluntary activities and protest. 
It is assumed that the role of the behavioral problems in general (but not specific behaviour problems) might 
influence the future political participation of youth. 
2. Method 
2.1. Study design and data collection 
A three-stage stratified cluster design was used for sampling: during stage 1 stratified selection of schools from 
one region of Estonia with a probability-proportional-to-size method was performed; during stage 2 one class per 5-
9 grades in each school was randomly selected; during stage 3 students with and without emotional and behavioral 
problems were identified whereby matched pairs method was used to choose subjects to the control sample selected 
by age, sex and nationality. Testing was supervised by trained teachers in each school and occurred during April and 
May 2010 for grades 5, 6, 7, 8, and 9. 
2.2. Sample 
The mean age for the samples of Estonian students from grades 5 (n=326), 6 (n=319), 7 (n=333), 8 (n=298) and 9 
(n=349). Overall, there were 1625 11-16 years old students from seven mainstream schools: about half of them were 
boys (n=809 boys) and girls (n=816). The average age of this sample was 14.62 (SD = 0.86). 
2.3. Instruments 
Expected Participation in Political Activities Questionnaire 
Questionnaire included twelve items relating to a variety of expected political actions, where students were 
presented with the following question: “Listed below are several types of actions adults could take. When you are an 
adult, what do you expect you will do?” The answers in 3-point scale were coded at 0 – “I will certainly not to do 
this” to 2 – “I will certainly do this” (Schultz, 2005). 
Factor analysis using principal axis factoring with oblimin rotation was used to explore the factor structure of the 
items. The re-analysis of items has revealed a similar factor structure as identified in previous studies (Kennedy, 
2007; Schultz, 2005) reflecting four board conceptions of political actions by two questions constituted a scale 
“Political Obligations”, three items were included in the scale “Political Rights”, three items integrate “Voluntary 
Activities” and four form “Protest Activities” scale. 
Strengths and Difficulties Questionnaire 
Adolescents with and without behavioural problems were selected on the basis of self-reported measure for 11-17 
years olds – The Strengths and Difficulties Questionnaire (SDQ), as an internationally applied and validated 
screening questionnaire (SDQ, 2001). The original SDQ (Goodman, 1997) consists of 25 statements relating to 
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specific strengths and difficulties faced by the child. Each statement is rated on a three-point scale (‘‘not true’’, 
‘‘somewhat true’’, ‘‘certainly true’’). The 25 items are divided into five subscales: Conduct Problems, Emotional 
Problems, Hyperactivity, Peer Problems, and Prosocial Behavior (each containing five items). Each of the items of 
the SDQ is scored on a 3-point Likert scale with 0 = not true, 1 = somewhat true or 2 = certainly true, with higher 
scores indicating greater problems, except for prosocial behavior, where a higher score indicates more positive 
behavior.  The sum of the scores of all items (except the prosocial scale) produces a total score that reflects the 
overall measure of emotional and behavioral problems &URQEDFKĮ=0.69).  
Comprehensive standardization data are available concerning cut-off scores for each subscale and is available in 
the Internet at www.sdqinfo.com. These norms are used in the present study to find subjects for each five different 
groups and coded in normal, borderline and abnormal categories. Adolescents achieving SDQ cut-off scores for the 
abnormal range score were defined as different subgroup of students with emotional and behavioral problems. 
Finally, we identified students without emotional and behavioral problems according to pre-specified SDQ cutoff 
values for the normal range. The rest of the sample was classified as ‘borderline’ and was not included in the 
analyses. 
3. Results 
Within whole sample (n=1625), 174 (10.71%) of children were classified as students with emotional and 
behavioral problems being abnormal in different SDQ scales  - overall, 101 boys and 73 girls with the average age 
of this sample 14.39 years (SD = 0.83). The proportion of adolescents who scored in the abnormal range for the five 
subscales is presented in Table 1. 
Table 1. SDQ subscales and the proportion of adolescents (n = 174) scoring in the abnormal range 
SDQ subscale Abnormal range 
 
Adolescents in abnormal range 
n % 
Conduct Problems 5-10 33 19  
Emotional Problems 7-10 27  16 
Hyperactivity 7-10 35  20  
Peer Problems 6-10 37  21  
Prosocial Behavior 0-4 42  24  
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Students with emotional and behavioral difficulties were matched by age, sex and nationality with the control 
sample who classified as normal in the total difficulties SDQ score. In total, 174 participants were classified as a 
group of students with emotional and behavioral problems and 174 were included in the matched control sample. 
 Tables 2 - 6 show the means of four basic categories in expected political action domains among different 
subgroups of students with and without problems measured with Expected Participation in Political Activities 
Questionnaire. Using t-test, several differences between adolescents with different behavior problems and matched 
controls were significant comparing categories of expected political participation (Table 2): (1) students with 
conduct, emotional, hyperactive, peer and prosocial problems evaluated more highly protest activities in future 
political participatin than did students without problems; (2) students with conduct, emotional, hyperactive, peer and 
prosocial problems evaluated less highly voluntary activities in future political participation than did students 
without problematic behavior; (3) students with  conduct, emotional, hyperactive, peer and prosocial problems 
evaluated less highly political rights activities in future participation than did students without behavior problems; 
(4) there were no statistically significant differences between adolescents with conduct, emotional, hyperactive, peer 
and prosocial and matched controlgroup in the area attitudes towards future participation in political obligations. 
Overall, research results indicated that unproblematic adolescents had more positive attitudes than adolescents 
with different problematic behavior towards political rights and voluntary activities as components of expected 
political participation. Data also suggest that students with different problems expected to participate in more in 
political protest activities than did students without problematic behavior. 
 
Table 2. Categories of expected political activities (means) among adolescents with conduct problems and  without problems, and t- values  
Categories 
of expected political activities 
Conduct Controls  
t -value Mean Mean 
Political obligations 1.05 1.09 0.37 
Political rights 0.28 0.40 1.78* 
Voluntary activities 0.99 1.11 1.71* 
Protest activities 0.83 0.32 6.63** 
                        *p < .05. **p < .01. 
Table 3. Categories of expected political activities (means) among adolescents with emotional problems and  without problems, and t- values  
Categories 
of expected political activities 
Emotional Controls  
t -value Mean Mean 
Political obligations 1.06 1.09 0.95 
Political rights 0.28 0.40 1.75* 
Voluntary activities 0.89 1.07 2.16* 
Protest activities 0.56 0.32 2.66* 
  *p < .05. **p < .01. 
Table 4. Categories of expected political activities (means) among adolescents with hyperactivity and  without problems, and t- values  
Categories 
of expected political activities 
Hyperactivity Controls  
t -value Mean Mean 
Political obligations 0.85 1.00 1.98 
Political rights 0.17 0.40 4.73** 
Voluntary activities 0.80 1.07 3.57** 
Protest activities 0.48 0.32 2.20* 
  *p < .05. **p < .01. 
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Table 5. Categories of expected political activities (means) among adolescents with peer problems and  without problems, and t- values  
Categories 
of expected political activities 
Peer Controls  
t -value Mean Mean 
Political obligations 1.01 1.09 0.83 
Political rights 0.04 1.01 6.21** 
Voluntary activities 0.97 1.07 2.26* 
Protest activities 0.56 0.32 3.40** 
  *p < .05. **p < .01. 
Table 6. Categories of expected political activities (means) among adolescents with prosocial problems and  without problems, and t- values  
Categories 
of expected political activities 
Prosocial Controls  
t -value Mean Mean 
Political obligations 1.08 1.09 0.12 
Political rights 0.21 0.40 3.98** 
Voluntary activities 0.67 1.07 6.18** 
Protest activities 0.49 0.32 2.14** 
  *p < .05. **p < .01. 
 
4. Conclusions 
The links between youth expected participation in political activities and their different behavior (conduct, 
emotional, hyperactivity, peer or conduct) problems were studied and the findings provided support for the 
hypothesis that the role of the behavior problems in general, but not specific behaviour problems, might influence 
the future political participation of pupils. 
Research results showed that students with and without behavioral problems construct a quite different 
conception of expected political participation: students with different problems (irrespective of the type of problem) 
evaluated more highly protest as a component of their future political participation and students without problems 
emphasised more political rights and voluntary activities.  
Previous studies (Furusawa, 2006; Husfeldt, Barber & Torney-Purta, 2006) have demonstrated that there are 
cross-national differences in young people’s attitudes towards protest behavior with protest activities more favored 
by males. This study reported here has provided some new insights into the ways different students think about their 
future political actions in the area of political protests - adolescents with different behavioural problems 
demonstrated higher level of political protest activities compared with unproblematic sample. 
Studies (Niemi, Hepburn & Chapman, 2000; Verba, Schlozman & Brady, 1995) have found that young people 
who engage in volunteer activities are more likely to become politically engaged as adults. The results of this study 
are parallel with previous studies emphasing parallels that the engagement of voluntary behaviors will produce 
adults who are better equipped with the skills to become active citizens in political life of society.  
There were no differences in the attitudes towards political obligations as one domain of structure of students’ 
expected political activities. The data of previous studies (Kennedy, 2007) showed that students can discriminate 
between “political obligations” and “political rights” and that they are more likely to endorse the former than the 
latter. Present research suggests this result that political obligations are the most salient feature of young people’s 
thinking about future active citizenship in terms of political participation and specified the results in this area - 
unproblematic adolescents were more positive than adolescents with problematic behavior about political rights in 
future political participation. 
The results reported here have implications for citizenship education – it is a need to decide where the focus of 
education should be in relation to the active citizenship among risky group adolescents. Given risky-group students 
weak endorsement of political rights and voluntarism - this may be an arena for development in school programmes. 
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Education policy makers must support efforts to create prosocial citizenship programs as means for improving the 
level of political culture among youth. 
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